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Abstract: This study examines the perceptions and experiences of students and school personnel (teaching, non-teaching, and administrators) regarding the inclusive education practices in three private schools in Bulacan. Using descriptive-comparative research design, quantitative data were gathered through survey questionnaires. The research focuses on six dimensions of inclusive education: school climate; school leadership; attitude towards diversity, inclusion, and school culture; equity, inclusion, and access; belonging; and curriculum and instruction. It was found that stakeholders had generally very positive perceptions and experiences, though slight differences emerged between perceived and actual experiences. Statistical analyses show that gender and socioeconomic status had limited influence on perceptions, but some gaps existed between students’ and personnel’s experiences. The study concludes that while inclusive education is highly implemented in the subject schools, sustained improvement requires targeted strategies to bridge perceptions and experiences. Recommendations include stakeholder training, policy reinforcement, and physical accessibility improvements.
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1. INTRODUCTION
Inclusive education has become a major educational priority worldwide following the adoption of the United Nations Sustainable Development Goals, particularly Goal 4 which promotes equitable and quality education for all learners. Educational equity emphasizes fairness and access by recognizing the diverse needs of students regardless of gender, socioeconomic status, learning ability, culture, or background. Inclusive education ensures that students are provided with the support and opportunities necessary to achieve academic success.

School climate, leadership, diversity, belongingness, and curriculum implementation are among the essential dimensions influencing inclusive education practices. A positive school climate promotes respect, acceptance, and meaningful relationships among stakeholders, while effective school leadership strengthens policies and practices that support diversity and inclusion. Likewise, equitable curriculum and instruction ensure that all learners are given opportunities to participate meaningfully in the learning process.

Despite the growing importance of inclusive education, limited studies have explored how students and school personnel perceive and experience inclusive education practices in Philippine private schools. This study therefore examined the perceptions and experiences of students, administrators, teaching personnel, and non-teaching personnel in three select private schools in Bulacan regarding inclusive education practices.

2. METHODOLOGY

2.1 Research Design
This study utilized a descriptive-comparative research design. Quantitative data were gathered through survey questionnaires to determine the perceptions and experiences of students and school personnel regarding inclusive education practices in select private schools in Bulacan.

2.2 Participants of the Study
The participants of the study included students, administrators, teaching personnel, and non-teaching personnel from three private schools in Bulacan, namely Baliuag University, Meycauayan College, and Dr. Yanga’s Colleges, Inc. A total of 354 respondents participated in the study.

2.3 Research Instrument
The study utilized an adapted Diversity, Equity, and Access Survey which measured six dimensions of inclusive education practices: school climate, school leadership, attitudes toward diversity and inclusion, equity and access, belonging, and curriculum and instruction.

2.4 Statistical Treatment of Data
Statistical tools such as frequency, percentage, mean, standard deviation, Kruskal-Wallis Test, Mann-Whitney U Test, and Wilcoxon Signed-Rank Test were used to analyze the gathered data. 

3. RESULTS & DISCUSSION
The findings revealed that both students and school personnel generally perceived their schools as highly inclusive and equitable, with school climate, leadership, diversity, belongingness, and curriculum practices receiving very positive evaluations. Although the majority of student respondents belonged to low-income and lower-middle-income households, statistical analyses indicated that gender and socioeconomic status had limited influence on their perceptions and experiences of inclusive education. Slight differences, however, were observed between the perceptions and actual experiences of students and school personnel in some dimensions, particularly in school climate and belongingness. Overall, the results indicate that inclusive education is highly implemented in the participating schools through supportive leadership, equitable practices, and inclusive learning environments, although continuous improvement in accessibility measures, stakeholder engagement, and policy implementation remains necessary. These findings are presented in Table 1 below.

Table 1:
	Dimension
	Perceptions
	
	Actual Experiences

	
	M
	SD
	Verbal Interpretation
	 
	M
	SD
	Verbal Interpretation

	School Climate
	3.59
	0.50
	Very Positive
	
	3.45
	0.54
	Very Positive

	School Leadership
	3.57
	0.49
	Very Positive
	
	3.41
	0.55
	Very Positive

	Attitude toward Diversity
	3.61
	0.48
	Very Positive
	
	3.47
	0.53
	Very Positive

	Equity, Access, and Inclusion
	3.54
	0.52
	Very Equitable, Accessible, and Inclusive
	
	3.39
	0.56
	Very Equitable

	Belonging
	3.56
	0.50
	Very High
	
	3.42
	0.55
	Very High

	Curriculum and Instruction
	3.58
	0.49
	Very Equitable
	
	3.44
	0.54
	Very Equitable

	Overall Mean
	3.57
	0.50
	Very Positive
	 
	3.43
	0.55
	Very Positive


                   
4. CONCLUSION
[bookmark: _Hlk103162885]The study found that the select private schools in Bulacan generally practice inclusive education effectively through positive school climate, supportive leadership, equitable policies, and inclusive instructional practices. Stakeholders demonstrated favorable perceptions and experiences regarding inclusion and belongingness. However, continuous improvement is still necessary to address existing gaps between perceptions and actual experiences. Schools are encouraged to strengthen stakeholder training, accessibility initiatives, and inclusive policies to further enhance equitable learning environments.
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